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Priority  What we will do? Timescale Lead  IMPACT Monitored 

by 

Evaluation 

Key Priority 1 

Attendance 

 Target of 97% 

 

Identify where a 

child’s attendance is 

impeding progress 

and follow protocols 

to increase 

attendance to 100% 

 

 

 

 No authorised holiday in term 

time. 

 Impact on progress will be 

discussed with Parents at every 

meeting. 

 Teachers to follow up pupil 

absence – daily 

 Monitor attendance as part of 

safeguarding duties 

 Lateness followed up daily and 

monitored by Senior Leaders 

 Increased communication to 

Parents outlining school 

expectations – to include 

medical appointments outside 

of school day 

 

By end of Term 

1 to be over 

85% in every 

year group. 

By Term 2 to be 

over 90% in 

every year 

group. 

By Term 3 to be 

over 97% in 

every year 

group. 

Terms 4, 5 and 

Term 6 to 

maintain 

attendance at 

least 97%. 

 

 

 

SJ 

 

 

 
 

JH/KM 

 

 



Key Priority 2 

Reading 

 High 

Expectations 

for all pupils 

 Every child a 

reader by 6yrs. 

 

 

 All target setting to be based 

upon Fisher Family Trust 20 

estimates for all children 

(increased expectation from 

Fisher Family Trust 50) 

 Guided Reading introduced 

across the school. 

 Talk for Writing through Primary 

Writing Project increasing every 

child’s understanding and 

ability in reading and writing. 

 Greedy Reader Scheme 

personalised to Year Group 

needs. 

 Miscue analysis used to identify 

gaps in reading knowledge 

 

Term 1 targets 

set for all pupils 

 

Commences 

Term 1 

All termly 

assessment 

show an 

increase in 

reading ability 

 

 

 

SMac/

AW/LM 

  

JH/KM 

 

Key Priority 3 

Groups vulnerable to 

underachievement  

 Pupil Premium 

 SEND 

Higher KS1 Achievers 

 

 All target setting to be based 

upon Fisher Family Trust 20 

estimates for all children 

(increased expectation from 

Fisher Family Trust 50) 

 Improved tracking for 

interventions 

 Feedback is specific and 

individual 

 Vulnerable groups to be key 

priority for discussion in termly 

Pupil Progress meetings. 

 

Term 1 targets 

set for all pupils 

and all groups 

Term 1 

Intervention 

tracking across 

whole school 

All termly 

assessment 

show an 

increase for all 

groups 

 

 

MS/DG

/SMac 

  

JH/KM 

 



Overall Effectiveness                                                           
Ofsted Criteria for Good (2) 

 The quality of teaching, learning and assessment is at least good. 

 All other key judgements are likely to be good or outstanding. In exceptional circumstances, one of the key judgement 

areas may require improvement, as long as there is convincing evidence that the school is improving it rapidly and securely 

towards good. 

 Deliberate and effective action is taken to promote pupils’ spiritual, moral, social and cultural development 

 Safeguarding is effective.  

 

Quality of Leadership and Management            

Ofsted Criteria for Good (2) 

 Leaders set high expectations of pupils and staff. They lead by example to create a culture of respect and tolerance. The positive 

relationships between leaders, staff and pupils support the progress of all pupils at the school. 

 Leaders and governors are ambitious for all pupils and promote improvement effectively. The school’s actions secure improvement in 

disadvantaged pupils’ progress, which is rising, including in English and mathematics. 

 Leaders and governors have an accurate and comprehensive understanding of the quality of education at the school. This helps them 

plan, monitor and refine actions to improve all key aspects of the school’s work. 

 Leaders and governors use performance management effectively to improve teaching. They use accurate monitoring to identify and 

spread good practice across the school. 

 Teachers value the continuing professional development provided by the school. It is having a positive impact on their teaching and 

pupils’ learning. Teaching is consistently strong across the school or, where it is not, it is improving rapidly. 

 Governors hold senior leaders stringently to account for all aspects of the school’s performance, including the use of pupil premium, the 

primary PE and sport premium and SEN funding, ensuring that the skilful deployment of staff and resources delivers good or improving 

outcomes for pupils. 

 The broad and balanced curriculum provides a wide range of opportunities for pupils to learn. The range of subjects and courses helps 

pupils acquire knowledge, understanding and skills in all aspects of their education, including the humanities and linguistic, 

mathematical, scientific, technical, social, physical and artistic learning. This supports pupils’ good progress. The curriculum also 



contributes well to pupils’ behaviour and welfare, including their physical, mental and personal well-being, safety and spiritual, moral, 

social and cultural development. 

 Leaders consistently promote fundamental British values and pupils’ spiritual, moral, social and cultural development. 

 Leaders promote equality of opportunity and diversity, resulting in a positive school culture. Staff and pupils work together to prevent any 

form of direct or indirect discriminatory behaviour. Leaders, staff and pupils do not tolerate prejudiced behaviour. 

 Safeguarding is effective. Leaders and staff take appropriate action to identify pupils who may be at risk of neglect, abuse or sexual 

exploitation, reporting concerns and supporting the needs of those pupils. 

 Leaders protect pupils from radicalisation and extremism. Staff are trained and are increasingly vigilant, confident and competent to 

encourage open discussion with pupils. 

 

Quality of Teaching, Learning and Assessment                      

Ofsted Criteria for Good (2) 

 Teachers use effective planning to help pupils learn well. Time in lessons is used productively. Pupils focus well on their learning because 

teachers reinforce expectations for conduct and set clear tasks that challenge pupils. 

 In lessons, teachers develop, consolidate and deepen pupils’ knowledge, understanding and skills. They give sufficient time for pupils to 

review what they are learning and to develop further. Teachers identify and support effectively those pupils who start to fall behind and 

intervene quickly to help them to improve their learning. 

 Teachers use their secure subject knowledge to plan learning that sustains pupils’ interest and challenges their thinking. They use 

questioning skilfully to probe pupils’ responses and they reshape tasks and explanations so that pupils better understand new concepts. 

Teachers tackle misconceptions and build on pupils’ strengths. 

 Teachers give pupils feedback in line with the school’s assessment policy. Pupils use this feedback well and they know what they need to 

do to improve. 

 Teachers set homework, in line with the school’s policy and as appropriate for the age and stage of pupils, that consolidates learning 

and prepares pupils well for work to come. 

 Teachers develop pupils’ reading, writing and communication, and where appropriate mathematics, well across the curriculum. For 

younger children in particular, the teaching of phonics is effective in enabling them to tackle unfamiliar words. 

 Teachers expect and encourage all pupils to work with positive attitudes so that they can apply themselves and make strong progress. 



 Pupils develop the capacity to learn from mistakes and they become keen learners who want to find out more. Most are willing to find 

out new information to develop, consolidate and deepen their knowledge, understanding and skills, both in lessons and in extra-

curricular activities. 

 Most pupils commit to improving their work. They are given time to apply their knowledge and understanding in new ways that stretches 

their thinking in a wide range of subjects, and to practise key skills. 

 The school gives parents accurate information about how well their child is progressing, how well their child is doing in relation to the 

standards expected, and what their child needs to do to improve. 

 Teachers challenge stereotypes and the use of derogatory language in lessons and around the school. Teachers promote equality of 

opportunity and diversity in teaching and learning. 

Personal Development, Behaviour and Welfare                               

Ofsted Criteria for Good (2) 
 Pupils are confident and self-assured. They take pride in their work, their school and their appearance. 

 Pupils’ attitudes to all aspects of their learning are consistently positive. These positive attitudes have a good impact on the progress they 

make. 

 Pupils show respect for others’ ideas and views. 

 Pupils are punctual and prepared for lessons. They bring the right equipment and are ready to learn. 

 Pupils value their education. Few are absent or persistently absent. No groups of pupils are disadvantaged by low attendance. The 

attendance of pupils   who have previously had exceptionally high rates of absence is showing marked and sustained improvement. 

 Pupils conduct themselves well throughout the day, including at lunchtimes. 

 The school is an orderly environment. Pupils respond quickly to instructions and requests from staff, allowing lessons to flow smoothly and 

without interruption. Low-level disruption is rare. 

 Pupils’ good conduct reflects the school’s efforts to promote high standards. There are marked improvements in behaviour for individuals 

or groups with particular behavioural needs. 

 Parents, staff and pupils have no well-founded concerns about personal development, behaviour and welfare. 

 Teachers and other adults are quick to tackle the rare use of derogatory or aggressive language and always challenge stereotyping. 

 Teachers and other adults promote clear messages about the impact of bullying and prejudiced behaviour on pupils’ well-being. Pupils 

work well with the school to tackle and prevent the rare occurrences of bullying. 



 The school’s open culture promotes all aspects of pupils’ welfare. Pupils are safe and feel safe. They have opportunities to learn how to 

keep themselves   safe. They enjoy learning about how to stay healthy and about emotional and mental health, safe and positive 

relationships and how to prevent misuse of technology. 

 Pupils’ spiritual, moral, social and cultural development ensures that they are prepared to be reflective about and responsible for their 

actions as good citizens. 

Outcomes for Pupils                                                                   

Ofsted criteria for Good (2) 

 Across almost all year groups and in a wide range of subjects, including in English and mathematics, current pupils make consistently 

strong progress,  

 In a wide range of subjects, the progress of disadvantaged pupils, disabled pupils and those with special educational needs currently on 

roll is close to or is improving towards that of other pupils with the same starting points. 

 Pupils read widely and often, with fluency and comprehension appropriate to their age. A very large majority of pupils in Year 1 achieve 

the expected standard in the national phonics check. 

 Pupils’ progress is above average or improving across most subject areas. Overall progress of disadvantaged pupils, disabled pupils and 

those with special educational needs is above average or improving. 

 From different starting points, the proportions of pupils making and exceeding expected progress in English and in mathematics are 

close to or above national figures. The progress of the very large majority of disadvantaged pupils is similar to or improving in relation to 

other pupils nationally.  

 Where attainment overall is low, it shows consistent improvement.  

 Pupils are well prepared for the next stage of their education, training or employment and have attained relevant qualifications.  



Effectiveness of the Early Years Provision- Quality and Standards  

Effectiveness of the Early Years Provision – Ofsted Criteria for Outstanding (1) 

 The pursuit of excellence by leaders and managers is shown by an uncompromising, highly successful drive to improve outcomes or 

maintain the highest levels of outcomes, for all children over a sustained period.  

 Incisive evaluation of the impact of staff’s practice leads to rigorous performance management and supervision. Highly focused 

professional development improves the quality of teaching.  

 Safeguarding is effective. 

 There are no breaches of statutory welfare requirements. 

 Children’s health, safety and well-being are greatly enhanced by the vigilant and consistent implementation of robust policies and 

procedures.   

 Leaders use highly successful strategies to engage parents and carers, including those from different groups, in their children’s learning in 

school and at home.  

 A highly stimulating environment and exceptional organisation of the curriculum provides rich, varied and imaginative experiences.  

 Teaching is consistently of a very high quality, inspirational and worthy of dissemination to others; it is highly responsive to children’s 

needs.  

 Assessment is accurate and based on high quality observations. It includes all those involved in the child’s learning and development. 

Provision across all areas of learning is planned meticulously. It is based on rigorous and sharply focused assessments of children’s 

achievement so that every child undertakes highly challenging activities.  

 Children are highly motivated and very eager to join in. They consistently demonstrate curiosity, imagination and concentration. They 

are highly responsive to adults and each other. They do not distract others or become distracted easily themselves.  

 Children are developing a very good understanding of how to keep themselves safe and manage risks. They demonstrate exceptionally 

positive behaviour and high levels of self-control, cooperation and respect for others.   

 Children make consistently high rates of progress in relation to their starting points and are extremely well prepared academically, 

socially and emotionally for the next stage of their education. As a result, almost all children, including children who have special 

educational needs and/or disabilities, disadvantaged children and the most able, are making substantial and sustained progress.  

 Gaps between the attainment of groups of children and all children nationally, including disadvantaged children, have closed or are 

closing rapidly. Any gaps between areas of learning are closing. 

 

 

 



Effectiveness of the Early Years Provision – Ofsted Criteria for Good (2) 

 Leaders and managers have an accurate picture of the strengths and weaknesses of the provision as a result of effective self-

evaluation. The impact of concerted and effective action to improve provision, including the training and development of staff, can be 

seen in children’s achievement. 

 Leaders ensure that children’s needs are identified and give children the support they need, including through effective partnerships 

with external agencies and other providers. 

 Safeguarding is effective. 

 There are no breaches of statutory welfare requirements. 

 Child protection policies and procedures are implemented consistently; practice is reviewed regularly and clearly evaluated. 

 The curriculum provides a broad range of interesting and demanding experiences that meet children’s needs and help them make 

progress towards the early learning goals. 

 The quality of teaching is good. 

 All adults have high expectations of children based on accurate assessment of children’s skills, knowledge and understanding when 

they join the school. Practitioners use regular and precise assessments of children’s learning and development to plan activities that are 

suitably challenging for all children. 

 Parents and carers contribute to initial assessments of children’s starting points and are kept well informed about their children’s progress. 

Parents are encouraged to support their children’s learning and development at home. 

 Children are motivated and interested in a broad range of activities and are keen learners. They listen carefully to adults and each 

other. 

 Children’s behaviour is good and shows that they feel safe. They gain an understanding of risk through activities that encourage them to 

explore their environment. Children are learning to respect and celebrate each other’s differences and to build their understanding of 

diversity beyond their immediate experience through a range of activities that teach them effectively about people in the wider world. 

 Children make at least typical progress and most children make progress that is better than this from their starting points. This includes 

disabled children, those who have special educational needs, disadvantaged children and the most able. Children develop the key 

skills needed to make a positive start to the next stage of their education. 

 Where children’s starting points are below those of other children of their age, assessment shows they are catching up quickly. Any gaps 

between the attainment of groups, including those for whom the school receives additional funding and all children nationally, are 

closing. 


